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^ The Employability SkilO-s Program (ESP) at Edison Hi 

school was designed to serve 10th grade students jl^^. "f^^^J^°=„^^^J^ 
to be. potential dropouts because of basic skills deficiencies," po>oj 
attitudes toward school, ,^)r indit^idual • ad justment problems. Th.e maj 
studfent-relfited objectives ■ of the prto^ect -were to ^improve basic : 
Ikills, improve attitudes toward school, improve seK-concepts,' and 
?o clariiy^eduqatio^nal aad vocational «oal/ Abou^ 100 students , 
participated ip ESP during th^ 197^-7 3\school yeaY. One-t4»ird of !th 
students were iden-tif ied as eligifefe for^ instruc^n through the 
special Learning and B^haviot jProbl^ms (SLBP) t-f p^r am. « Ninth grade 
school records of the ES> students indicated poor attendance, po6r 
•behavior ratings, and mainly grades, of D and F in . academic sub^epts 
BSweeS septiSber 1972 and L? 1973, ESP Students made modest gains 
on the STEP Beading and English ^Expression Tests ^jd greater gains 
the social Studies test. The majority of the ESP studeiits felt that 
they/bengfited academically ' from patticipatiei in ESP, that^they ^ 
impX^veJ their self-tfnderstanding, and that.tley learned about , 
careers and jobs". ESP students a-ppeared to have more 
of their teachers, .the re:^evance • of the 5f „^ 

learning progress than- did two comparison groups of 1972-73 student 
EigS?y percent, of the student^ wopld ^e^ct- ESP over the. regular hi 
schLl pr'c^gram in l973-7it.-if ' they had aAoptio^n. Ee^mmendations we 
made to continue the program. (Authot/DEP) ' - 
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Minneapolis Edisoft^High School Em^^loyability Skills 
Program: An Evaltiajbion 1972-73 

Svtmmary \ j 

The Eraplc^al?ijfeity Skills Program teSP) at Edison 
High School was designed to serve tenth grade students 
who were cpnsidered to be potential dropouts because of ' 
basic skills deficiencies, poor attitudes toward school, 
br individual adjustment problems o The major student-related 
objectives of the project Vere improve basic' skills, ^ 
imprpve attitudes toward schoGlVH^P^o^^ o 
and tp clarify educational and vocational goals. 

About one hundred students participated in ESP 
during the 1972-73 school year. One-third of the students 
were identified as eligible. for instruction through the 
Special Learning and "Behavior Problems (SLBP) Program. * 
Ninth grade school records of the ESP*. students, indicated 
poor attendance, poo^ behavior ratings, and mainly grades 
of D and F in-.academi^ subjects . . . V 

^ \ 

BefweenSepteiriberiSTf 2 and my. 1973^ ESP students 
made gains on the STEP Riding and Enelish Expression 
tests that would-be expected of students who scored well 
tiselpw average on the publisher's norms. Although ^arl . 
Aw scores were higher in the spring then in the pi%v3,ous 
fall, ''the percentile ranks corresponding to the mean raw « 
scores were the ^ame in the sWlng and fall. ESf^students 
showed greater improvement on the Social Studies achievement 
testo 

•The majority of the ESP students felt that they 
benefited academically from participation in ESP, that 
they .improved their self -understanding, and that they 

gleamed about careers and jobs. ESP students appeaj-ed 
to have more favorable vie.ws of their teachers, tbe relevance 
of the curriculum, and. their own learning .progress than did 
two comparison groups of 1972-73 students. Eighty percent 
of the students would select ESP over the regular high 

* s&ool program in 1973=7^ if they ha4 an option; 

Recommendations were made to continue the program, 
to give high priority to efforts to" develop a program * 
to improve bas^ic skills, partp-cularly in reading, and 
to ireprbve the" vocational development aspect of the 
program by greater involvement of counselors and work 
'copiMinators I 

. ' ... 
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^ • Minneapolis Public Schools 

Minneapolis. Edison High School Eii5>lC3yability Skills 
Pyogitam: An Evaluation 1972-73 ' 



This evaluation report of the Edison Eraployabilitx Skills Pro- 
gram (ESP) Ws conducted by the Minneapolis Public Schools^ Research 
and Evaluation Department at the request of the ESP sWf^t Jldi^on . 
High School and Nathaniel Ober, Associate Super inten^ for Secondaiy 

Education. - ( 

- \ Brief Description of the Edison ESP 

The Edison Emplpyability Skills Program- (ESP) began operation 
in the fall of 1972. The project was designed to serve- tenth grade 
students who, for several possible reasons, were considered to be _ ' 
potential high school dropauts: basic skills deficiencies, poor atti- 
tudes toward school, and individual adjustment problems. 

■ y ^ ■ : ■ 

Objectives 

The ESP staff members identified the following objectives for 
the participating studeijts: 

improvement in academic "'basic sjsills 
greater awarenes? of who ^hey are 
more positive self-concepts • 
positive attitudes, toward school and ESP 
*. awareness and acceptance of responsibility for their behavior 
development of ability to relate to people 
greater awareness of ^ job characteristics • , 
clarification of edu^tional and vocatio;aal goals 
' . . , . ° ■•. 

Participants A ' 

The project began in Somber 1972 with ninety-two tenth grade 
students. Seventy-four of these students were pro^ammed into ESP 
at the end of ninth grade on^the recommendation of their junior high 
'counselor and the sul^sequent approval of their parents. The remaining 



ho^ 'a more complete description of the operation qf the Employability 
Skills Program, interested individuals should contact Rosemary Hagen, 
ESP CooSinato^, Edison High School, Minneapolis, knriesota. 



'eighteen stTidents xfere placed in the project within the first month 
""of the\972-T3 school year. Sixteen' students enroll^ in l^te project 
and tj&jenty-one students left the project during the year, leaving eighty- 
seven students enrolled in ESP at the end of the year. According to 
records kept by the project coordinator, the twenty-one students who 
left ESP during the year did so for the following^ reasons: i ^ 



2 
2 

3 
2 
1 

3 



Transferred 'to r^g^lar program at own request 
Transferred to regular program at ESP staff request 
Dropped out, re-entered regular program, dropped QUt 
Dropped out ' ^ ^ - ■ 

Did vHot appear ^ 
On work pr6graiii^v--could not arrange ESP schedule 
Transfeired to other special program in Minneapolis 
Transferred to sbhoal outside Minneapolis 

Thirty^two of the ESP students were identified by the Minneapolis 
Public Schools' Special Education "Department as eligible for assistance 
from the Special Learning and Behavior Problems (SLBP) Program. Three 
types of students are eligible for SLBP instruction: socially maladjusted^ 
learning disabled, and emotionally disturbed, o ' ^ 

Persbnnel - • 

Foup certificated teachers — one each in English, mathematics, 
reading, and socikl sfudies— worked with the ESP students the entire 
year.- An SLBP^ tutor was hired during the" first semester and a work experi- 
ence coordinator helpe^d with the ESP ^^students the first semester. A 
/counselor and' school social worker also were available but had, their 
regular student assignments as well. Four teacher aides worked 15 hours 
per week as aasistants to the staff meniberfe. - The Reading teacher actpd 
as fee coordinator of the project. * I J * 

] . ... . \ f ' ■ ■ . 

Pro.ject Activities „ . 

Vphe basic' ESP student schedule w^is three consecutive one -hour classes 
•in the morning. The ESP Engiish^ mathematics, and social studies teachers 
each had a class of ESP Students during each of , the three hours. The 
readilll teacher ^Iso had a^ class during each of thfese hours in which she 
worked with -forty=nine ESP students with severe reading problems.-: 



J 



9^ 



<5 



The.SLBP tutor' worked witji twelve. students in the reading center. . 
Eighteen of the other twenty SLBP-qualified Students in ESP'were part 
,of -the forty-nine students who received reading help. . ' • 

The instructional materials and inethods were highly individualize/i 
within all classrooms. For example, the students in E^P matHematics 
worked at their own rate within a' continuumV^^ mathematics skills. 
Vocatior^l awareness and orientation were emphasized throughout the 
program. The' work experience and counseling departments contribute^ 
occupational materials, the social Studies class had a unit on careers, 
the math teacher used special job-related 'materials, many field trips 
were taken, wo^k-related films were shown, and about one-third of the 
ESP students "shadowed" workers on the job. . 

Several of the ESP students participated in the tenth grade Work 
Experience Program (WEP)o Students in the Work. Experience Program -were 
scheduled into a ope-hour work j^ientation class each morning, regular^ 
classes the remainder of the morning (ESP classes for ESP studeints), 
and. a supervised Job in the afternoon. Sixteen ESP students wer« enrolled 
in the Work Expedience' Program in September 1972. Howaver, by May 1973, 
the mimber of ESP students in the Work Experience Program had decreased 
to four students. During , the school year, two students left ESP and 
stayed in WEP, twelve students left WEP and remained ^in ESP, aiid eight 
studehts\ left both ESP' and WEP. 

The ESP teachers met once a week- throughout -the school year dairing 
a common pVeparatii period to plan future ESP activities, discuss mutual 
problems, aiimit n^ students, and shift students' schedules- when necessary 

Evaluation Plan • 

The evaiuator began work on the project toward the end of the first 
semester. The ESP staff members and the evaluatAr decided that the 
evaluation should concentrate on basic skills acjhievement and student 
attitudes toward ESP and school in general. Achls^ment tests had been 
given in all academic areas in September of 1972 atid were scheduled to 
be gven again at the end of the 1972-73 school year. A student question- 
naire was developed that measured general attitudes toward school and 
specific attitudes toward the^ESP program. A copy of the questionnaire 
is in Appendix A . ' ) , ^ 



Academic and behavioral data also w^e collected from eeCch student's 
ninth grade school record to help provide a good description of the 
students in ESP. . • . * I ' 



A Description of the ESP, Students 

Table, 1 on< page 5 ^presents a descriptive picture of students who 
were in ESP at the end "of the 1972-73 school year, students who left 
ESP during the year, and a- Goraparison group .of ' students. The thirty- two 
'comparison students w.ere on the ninth gr&.de' counselor recommended lis.t 
hfor placement in ESP, but elected not»to participate and were enrolled 
in the regular tenth-^ grade program at Edison. . ^ - _ , 

~ About three -fourths' of the on-roll .ESP stud|nts came from .Northeast 
3"\mior High, one-fourth from Sheridan. About 60^ were boys and lived 
with both of their parents. Many, of the students had poor attendance 
records in ninth gi^de; forty-one percent were absent twenty or more 
days, with k median of .thirteen days, absent. Scholastically, 73^^ 
the stjidents i^eived a grade of D or F in ninth..^ade Englisl^i, 
-received a D or F in ninth grade social studies, and 62^ received a D or 
F in mathematics. The on-roll ESP students' medidn raw' score on the . 
Verbal Reasoning section '6f the Differential Aptitude Test was at tjie - 
twenty-sixth percentile ""on/ Minneapolis citywide norms. The students 
median raw score on the Numerical Ability section of the DAT was at. 
the twenty-eighth percentile. i ^ < 

Compared wit]ti the on-roll ESP students, the studtents who 'left the 
ESP program during *the year had poorer ninth grade attendance records 
(median days' absent was tvrenty-seven), were better students in ninth' 
grade (about 50«60 percent, received a grade of D or P), and had similar 
scores; on the Differential Aptitude Test. - 

'The comparison students, those who chose not to partici^^a-Se in ESP,^ 
had better ninth' grade attendance re'cords (median day^s absent was seven) 
than did the on-roll ESP students, received better grades in Junior high, 
and scored somewhat highe^r on the Differential Aptitude. Test . 

Behavioml Ratings ^ ^ 

Ninth grade, students in Minneapolis o^ior high schools are rated 
bv teachers at the end of the school year on six behavioral categories; 

j_f _ 

'11 ^ ' 



Sex 

4 



Junior High 



I^rents -^nfl^Qme 



Days Absent in 
Ninth &rad^ 



Type of^^fe.th in 
Ninth Grade 



Grade in Ninth v> 
Gr9,de Englis]i 



Table 1 

Description of ESP Students ^ Stiidents 
^WhO'Left'ESPs and ComiSarisoa^ Students 



i ' * 


ESP 1 
Studen-fs 
N=87 1 


Stuaeats Who 
Left gSP 
11=21 


Comparison 
Students 

' - 11=32 . 


Male ^ 
Female 


■•61-/. 
39 


2:9. .. .. 


- ' 3V- 


Northeast . • 
r- ' 
^Sherida^n . 

OtheY 

' ' - „ • . 


26 

0 ' 


63fo ! 
. 32 ■ 

" ,.5 ' 


■ 631 
38 
0 


Ttf Q 


' 21 ^ 


30 r ^ : 


- 22;::,.' 


1+0 days o;r more 

20-39 days 

10-19 days • / \ 

Median days absent 


• iBfo'". ■ 

23, 
'21 
• 35 
- I3 days 


. 37^0 

/ 26 : 
26 
16. 

27.,daf^ 


' ' n : 
' .16. 

53 

7^ days • 

. . ■ • . ■ 



General Math 
Algebra- 



^ or B 

c 

D or- F. 



'70^0 
30 



9fo 
J0_ 



61% 

'39 



20fo 
^0 

60 • 



35 



16^0 
31 ' 
J3_ 



Grade in KiAth 
Graide Social Studies 



A or 5 
D or F 



% 
11 
8U 



12fo , 
29 . 

^9 



25 
71 



Grade in Ninth 
Grade Jtetheraatics 



A °or B 
D or F 



llfo 

27 
62 



Differelitial Aptitude 
Test ~ Verbal 



Median Raw Score- 
Minneapolis Percentil 



1^.7 

26 



" Differential Aptitude 
Test Numerical 



Median Raw? Score 



'10.3 



Minnea/polis Percentile > 28 



13fo 
.38 

30 



11.0 

22?- 



11 .-0 

31 . 



32 . 
32- ^ 



K.7 

30 ^ 



13.3 
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.clas$rpom 'involvement, assumption of xirork responsibility, eriti6al- 
•^.questioning attifbude,' classroom leadership ,':^consideratlon. of others, 
\nd feelings about self. The majoiiitjf of the'on-roll ESP students 
received ral^ngs^at the^ lower , end of the' scale on the four behavioral 
categori-es most dlosely related to^/'school work (Table 2 on page T^^v 
; Fafty-percej^t^pf the E^P students were rated by $heir teekcheiyasv uninvgaved 
or ve3^ inc(2ir\sistent on the classroom-involvement scjale, 6b/o c5t the 
istudents were rated a^^-&emetirnes' or often refusing^to assiune responsibi;Lity 
for coipplltion of thei^wofk, 60^ were rate(^s . rarely, of never asking 
questi'ons, aiidjf l6fo were r^ed^as having passive or negative leadei^sl^ip / 
characteristics. About tone -to. rd^ of the ESP students .were rated as being ^, 
sometimes oil often inconsidera^' of the feelings of others. 'One-,third 

/ ■ ^ ■ ^ V ^ . ' ■ . O' 

^alsb was rated Jiaying unsjire dr^poor self-images. ^ • , 

\ The ratings.of students who left ESP during the year were somewhat 
more favorable !t^n ratings of the fl)'n-roll students on five scales and ^ 
similar trf^the r^tin^^ of on-roll students on the feeliiSgs-abQutrS^lf , 

• scale . ' ' ^ - " ... 

* ' . r i . ' ' / 

The comparison students received, mor^ favoral^ie teacher ratings 

than did the ESP students on all six behavioral categories. For^examp'le^ 

on the classroom-involvement scale, 38^^ of the comparison students and 8% 

' of the ESP students wei?e rated as actively ^ or* very involved in classroom 

discussionis and activities; ' - • ' V N 

> , /^chievemerrti Test Results 

The ESP staff 'beml?ers|||mnistered forms 3A and 3B of the Reading, 
English* Expression, ^hd Soc^l S;tudies tests from the Sequential Tests 
of Educational 'Progress (STEPj" Series II to ESP students, at the time 
thjsy. entered the program and^i.gain at the ^nd of the year. The ^sults . 
discussed in this secti,6li are based" on students who were in the ESP 
program the entire school year. Forms 3A and 3B were developed tor^/use 
with typical studentsv in g^adis 7-9- Publisher norms are not- available 
for tenth grade sAudent^. Th| September 1972 scores wfere conve;rted to 
percentiles ^ using the test pul;^^isher's norms appropriate for fall ninth 
graders^ while May 1973 'scores were conyerted to percentiles using 
spring grade- nine norm^. ^ ^ - 



/ TlStble 2 - 

Ninth Grade Behavioral Batiks of ESP Students, ^Studeiits 
\rtiO Left -ESP, aiPLd Comparison Students 



1 

Behavioral | 
Categoi^ ' 1 


' * . Behavioral Descriptor 


ESP 
Students 
N=87. 


Students 
Who ,Lef t 

ESP 
N=21 


Comparison 
Students 
N=32 


Tnvo 1 VP nus n t in 1 

* ^ 1 


Very involved, initiates discussion 




QPjo 




Classroom ] 


Active, shoves genuine interest 


V 


33 


38 


Discussion and :1 


l^ld invQlvement*,^ politely attentive 




33 ' 


Ul 


Activities . 1 


Uninvolved,' distracted, attention wanders 


36 


20 


22 . . 


■■ ■ 1 


•Very ijacojoisistent,- vacillates 


14 


13 


0 


Assumption of; 

Responsibility 

. ♦ J 

for ComDletion 1 


Always accepts responsibility,^ anich 
, independent study 

Alwayi^ accepts resi^oiasifcllity,. some 
^independeat study , ' * 




V 

7 


l6 


of Work and 
Independent ' 


*TTRna^iv acceDta 'resDonsiDility« scSme 
independent study 


. 33 


53 






Sometimes refuses, little indep. study 




13 


31 ' 




Often refufifes, n6 independent stuiV 


21 


27 


•3 


* . *" 


. Frequently challenges or questions ideas 




0 . 




^Qwestioni^g 


Occasionally challenges or questions ideas 


k • 


20. 


22 


■0 ♦ 

Attitude. 


Sometimes^ ques%ions for clarification 


. '33 


33 


h\ 




Rarely questJ.ons 


30 


20 ■ 


25 


L/oes nou iiuJcBuxuti < . 


.'30 


' 27 ' 


• 9 


Leadership 




0 


, b 


3- 


< 

• in 


Occasionally demonstrates ability to lead 


c 

. 7 


c\) 


Q 


Classroom 


Generally demonstrates independent self- 

ooM'f*"? H tariff* o ■ 


18 


33 






1 PqcsqIvp and /or cohforminsc; soes alons 


59 


27 


38 




T^nHoyQhin r rmtr ibutions are negative 


17 


- 20 


^ 6 




Always considerate 


5 , 


'7 


- 6 


of Rights and 


UoUolXJy UUIlO X'XCi C!» 


25 


33 




Feelings of 


Tffri+ nn+-?r*pahiv considerate or inconsiderate 


38- 


, 33 




u onex o \ 


Sometimes inconsiderate 


21 ' • 








1 Of t e n i nc ons i de rate 


„ 11 


13 


0 


Em Does 


Coiisistently shews feelings of self -worth 


3 


7 


9 


Studfent Feel ^ 


Ustially shews good leeiing aoouu nirasexj. 


36 


27 


59 


Al^out 


Inconsistent feeding about self 


" 28 


27 


13 


Himself?^ 


Unsure of self and hov; to relate to others 


20 


1 ^"^ 


16 




Poor self image, negative impress ionfo^? 
self -worth 


> 

12 


1 13 


3 . ' 



■ ^Behavioral descriptions were available for 1^ of the students who left ESP. 

erIc / . ' ' 14 I 



According the STEP interpretation mnual, the Reading test 
measures the ability to read and understand a variety 6f^ materials . 

•One part of the test reqiiires stra^ightf orwafd and inferential compre- .-, 
hensipn 'of sentence items.' Uie student mufit answer questions about 
passages of 'varying lengths in the second pa rb of the test. The English 
Expression test requires the student "to evaluate the correctness and 
effectiveness of sentences by detecting grammatical errors' or choosing 
among various rephjasings of sfenterices . * The Social Stixdies test measure^ 
student development in broad skills and understandings," drawifjg items / 
from political science, sociology, an-fthropology, econorfi.cs, history 
and geography, ' / - 

VJhat\ gains, if any, did the .ESP students make between September 1972 
and May 1973 on these standardized achievetaent tests? Reading pretest 
and posttest. scores i^re - obtained for 6? of the 71 students who w^e in - 
ESP all year, English Expre'ssioa scores were obtained for 60 students, 
and Social Studies scores for 62 students. _^n scores and corresponding 

. publisher percentiles based' on nirith grade school norms are given in 



T&bie 3 on paige 9. ° \ 

Although the mean score 'was higher ori the ]^sttest than the protest 
for both the Reading and English W)ression tests^ the gains were hot 
substantial enough to improve the^^oup's, pe?H^tile rank corres^i'^-ins » 
to the mean scores. The percentile changes were negligible; down two 
percentile points from the 11th percentile' to the 9th percentile on the 

Reading test and up two percentile points from the 13th to the 15th 

%■ . ' ' '- 

percentile on the English Expression test. 

The ESP Students shovjed greater Improven^nt on the Socj.al Studies 

test. The per<centUe (29) Corresponding to the May 1973 mean posttest 

'score was'nineteen percentile points higher than the percen^^ile (lO) 

corresponding to' thg September 197^ mean preteslT score . \^ ' 

Table h on page 10 presents another view of the achievement test ^ 

•scores. About o^e^^fourth of the, ESP students scored at or above the Uoth 

t)ercentile on the September igr72 administr'ation of each of the three tests. 

^ . compared with "the pretest, a somewhat greater percentage of students 

scored at or above the hOth percentile on the Reading and English Exfiress^n' 

..;posttest^iven in MayJ.973. Greater improv^en^nt was ^hovrn on the Social 

Stixdies »tfest. Forty=five percent of the students ^ cored at or above 

' ^ , V ■ ' ■ ' ■ 
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'Mean Scores, Publisher Percentiles Based on^Mean Scpres, and Percentile 
'Gains for Edison ESP atizdents oil. the Reading, Engliahl Expression, and . 
Social^ Studies Subtests of the Sequential Tests of Educat-imial I^ogress 

— — 7^ ~ ~ 

Pretest 
■Sept> 72_ 




Reading (N=67) ' 

Mdan Converted Scored 
'^'^^^^blisher Percentile 

English 

Mean Converted Score 
Publisher PercentJ|^e 



7 




.1^38.6 
11 

U32.O 
13 



1^35.0 
1? 



-a 



3.0 

+2 



Social Studies (M^2 )> 
. Ifean Cohverted Score 
Publisher Percentile 



■U30.i+ 
10 



U38.8 . 

29 



8.h 

+19 



16 



Table . 

Percentage of ESP Students at ^Selected Percentile Ranges on the Heading, 
' English ExpreS3ion^ and Social Studies Sub-fests 9;F the Sequential Tests 
of Educational Progress in Septeniber 19^ and>iay 1973 



Percentile 
.Range ^ 



20-39 



Reading 





my 73 

-. — 








13 


37' 


21 


37 ,£ 





English Expression 



Sept. 72 



17fo- 
13 
28 
l^2 ° 



10^0 

25 
27 

38 



Social Studies 



Sept. 72° 



i6f, 
11 
2k 
1+8 



May 73 



2.% 

18 

21+ 

31 



1- 

f 



Tablg'5 - • 

Number and Itercentage 6f E^P Student a Who Gained Selected Percentile Amounts 
Between Sepieniber 1972 and May 1973 on the Reading, English Expression, and 
Social Studies Subtests of the Sequential Tests of E(^ucatioiml Progress 



Percentile 
. Gain or Loss, 


Reading 
N . , 




English Expression 


Social' Studies 

. ■ N ^ A> 


Gain 20 + 


5 




7 


8 ' 


13 " 


15 




Gain 10-19 


. 8 




12 


. 5 


8 


ii+ 


- 23 • 


Gain 1«9 


12 ( 




18 


, 1^ 


23 


1:3 


21 


Even 0 


" 9 




13 


1+ 


7 


2 


3 


Loss'1^10 


22 




33 


16 • 


27 


11 


18 


Loss 11+ 


11 




16 


13 


'22 


7 


11 

4^ 
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the IfOth percentile in May 1973, compare^ with 27% in September 1972.,^ 

Although 73% of the studehts showed raw score gains between f^ll ^ 
and spring Reading tests, 37frf gained on the\pubiisher's norms,- 13^ s^ed 
the satae on the norms I and h^i lost on the pt^lisher's nonfie (Table 5 
on p^e 10)-. Individual percentile changes on the Eriglish Expression / 
test were similar to- the individual Reading test ^changes. - On the "Social 
Studies test, 6% of. the stu^nta gained on the p\i^lisher's norms| between 
^fail and spring, 29^ lost,, and 34 stayed the same. _ ' ^ ) 

Mathematics achievement tests also wefe given^^ESP 'Students at ^ 
ilie ^ginning and end of the s6hool year. Results were not, reported ' ' 
because the test was developed locally and.ndirmative iiaformation is not 
availaloCLe. • , ' °. « 

STEP Acbieveiaent Summary \ ' . 
_ Between September 1972 and May .1S73, ESP students made gains on 
the STEP Reading and English Ebcpression tests that woul4>e expeqted of 
students who scored well below the average on publisher's norms. Although 
mean raw scores were higher in the "spring than ih the previous fall, the 
perdentile ranks cor?-espdnding to the mean, raw' seores were the , same in 
the spring and fall. ESP students shbwed greater improvement on the 
Social Studies' achievement test. The ^ring 1973 mean score corresponded 
^to'a.percentlle rank of 29," compared fi^h a percentile rank of .10 in the 
fall of 1972. 



Student Attitudes 



ESP students were given a questionnaire" in May 1^3- that measured 
'ge^'ral attitudes toward school and specific attitudes toward the , 
Employability Skills Program. A copy of the questionnaire is in Appendix A 
Attendance and gradaation credit daiJa also were collected for the first 
and second semester. 

Tenth Grade Progress \ , , 

Did the ESP students attend school rfegularly? Did they earn enough 
high school credits to be on schedule for graduation after three years 
of high school? - 



11 
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j Attendance o The median* nuinber of days ,arbsent ^-during the f;Krst semester 

I . of 1972-73 wa^' 5 days for the seventy-one ESP students* who were in the 

program the entire year (Table 6 .qn,i^age 13). Attendance was not as good 

the second semester — the me'dian days absent was 7 days. For the 1972-73 

• ^ • . . y ' 

•school y^^r, 3h% of*the ESP stjidents were absent twenty or more days, ^ 

^ ' ' ' ' ' , ^ * "* • 

Vith a median of 13' days dbsent. The- median days absent for the ESP 

^ ' / students in ninth grade wa^s 10*5 » days, but- klio.^ere absent twenty 93^ 
« more days'; . ^ " ^ ^ ^ ' , ^ '^'^ 

The median/^ys' absent for the thirty-two comparison students,* those 
who li^ted,,,^ to e^oll in ESP, also increased froia ninth (7 days) to 
tenth grade (I0a5 days). ' flowever, contrary to the ESB students, the 
* comparison groap had a somewlmt greater percentage of severe attendance^ 
problems in tenth grade than in ninth grad^. , Forty-two percent of; the 
' compari^n: students were absent twenty or more days in tenth ^de, . 
conq>ared with 31^ in ninth grade, . . <^ 

Dropout rates "for tenth^grade ESP students^were'simila5: to dropout 
ratps for all other , Edison 'tenth grade students. A student was def ^.r^ed 
as a dfftpout if he withdrew frpm ESP (if an ESP studenj;) .or Edison (if 
" nojt'an BSP studenV) without transferfing to another high school, program. 
' According' to data collected from^ the ^hool records by the ESP Coordinator, 
the rollowing n\imbers and percentages of. tenth grade students who were 
enrolled in»September dropped ^o\^ of the program: 



ESP TentU tJrad^rs 
Non-ESP Tenth Graders • 
Comparison Tenth Graders 



3 of 90 or 3o3^ 
26 of 560 h.Ofo 
1 of 32 or 3.1^ 



Credits . Thr^e-year hi^ .schools,,in Minneapolis require that students 
earn at least thirty credits to receive a high school diploma . Therefore, 
a student should complete at least ten credits in tenth grade to be on 



r 



schedule for gradtiationo After the first semester, 6% of the ESP students 
had earned five or more predits. At the end of the year, 2Gfo of the ESP 
students had earned ten or more credits o However, another 51^ of . the ESP 
students'^ had earned 8 to 9o5 cre4its for the year and could- get back on 
a three-ye^r graduation schedule if th"^ took an extra class in eleventh 
grade o ' „ • , 
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Table 6 

Tenth Grade Attendance and Graduation Credit Status 
of ESP ^tiidents and Comparison Students 



r 1 




ESP 
Students 
N=tl 


Comparison 
Students 
N=^2 


Days Absent First* 
Semester of 
Tenth Gr^de 

/ 

r . 


20 days or more 
10^19 days 
(^9 days 

Median days absent^- 


18^ 

75 
5 days ' 


59 

6.5 days 

• . :y — 


Days Absent Second 
Sqmefeter of 
Tenth Grade 


20 days or more - 
'-10-19 days ^ , 
0-9 days 

Mofl T ftn <3avs absent 


2k 

7 days ^ 


61/ ^• 
6 days 


Total Days 
Absent 
Tenth Grade. 


kO days or more 
20-39 days 
10-1^-days 
0-9 days 

Median days absent 


11^ 

) 23 

35 

13 days 


195^ 
23 . 
> . 16 

U2 

10.5. days.. 


Total Days 
Absent 

yet A n4'Vi Ctt^a^^ 

nm un urx auc 


^ ■ 

1^.0 days or more 
» 20-39 days 
10-19 days " ^ 
0-9 days 

Median days absent' . 


' 27 

10.5 days 


12^ 
19 
16 
53 

7 days 


Graduation Credits 
Earned First Semester^ 
Tenth Grade * 


Five or more 

^3 - ^.5 
2.5 or less 


26 
6 


65fo • 

16 

ly 


Graduation Credits 
Earaed Tenth 
'Grade Year 


Ten pr more 
8-9.5 
'6 - 7-5 
5,5 or less 


26^ 

51 
10 

13 


27'i& 

' 6 
19 

« 
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The students in the comparison group earned the same percentages 
of credits as did the ESP students. However, the /Comparison students 
,had. somewhat better grades in ninth grad^ than tli|a the ESP students! 
although neither group sparkled academically in ;|'unior high. 

In May 1973, the ESP students were asked if/ they planned on graduating 
f rom ibtigh schcxDl. Seventy-six percent of the^El^t students said yes, % 
said no,* and 20^o were not sure* ^ ^ ' 



General Attitudes . . ^ ^ 

The questionnaire administered' in Msiy included -nineteen items 
> , measuring school-related attitudes in the^^J^owing areas: liking-of- 
school, teachers, curriculum relevance, student (input, i^elf -concept as 
a learner, positive reinforcement, and progress in learning. Seventeen 
. ' of these litems came from the Student Opinion Quystionmire ' (SOQ) , a 
1 93ritem inventory developed by the Minneapolis Public Schools' Research > 
.and Evaluation Department. Since the SOQ had been administered to all 
Edj^n students in May 1972, coa?)arative data from the year prior to > 

^ ESP were available . ^ ■ * . , \ * ^ 

Table 7^ on pag^,v;L5 gives the pej|:'centage of ESP students who either 
strongly agreed or agreed with each of the nineteen statements. The table 
also Ogives the responses . of two comparison glroups who took the SOQ in May 1972: 

\ (l) Edison studj^ts Ir^ grades 10-12 who said they received average' g^des 
In school, and (2) tenth grade students. The group .with average grades 

. was selected as a eompari^bn group because they most closely matched the 
description of grades that ESP students said they received. Sixty-t^o 
percent of -the ESP students said they received average grades, 1% said 
below averages, % said very low, while. 9^o said above average, and % 
said excellent. 

The following precautions should be considered when comparing the 
attitudes of ESP students with the two, comparison gij^ups . Tenth graders 
§rve expressed more favorable attitudes than eleventh and twei^fth graders 
• <)n several SOQ items,, particulars^ op items related to curriculum relevance 
and progress in learning. Since the 1971-72 average-achiever |roup includes 
ele,venth a«d twelfth graders as well as tenth graders, this comparisoh , 
group probably had 'less favorable responses than did 1971-72 average ,^ 
^ achievers from tenth grade on:iy. Data is not available for 3,971-72 tenth 
grade average achiWertS. ' ' .. 

lU- 
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- Table 7 ' 

Edison ESJ^ and Previous Year Student Responses to 
Items Meksuring Qeneral Attitudes Toward, Schoql 



I V 



Likin ff of School / 
Schoolwork is interesting 
I like school | - * 

I don't like schoblyork ' ' ' . ' ' ^ 

I don^t like ray cilasses 

Teachers j ' \= 

I tliink my teacljlers \inderstand me. 
Most of my teacjiiers seem jfco like me 
Teachers in thi^s school do a poor jjob 
I like most of rmy teachers 

Curriculum Relevance 

This^sc^hool teaches me.thg things I want to learn 
Most schoolwork will be useful to me when I get 
out of school 

student Input * ^ . 

My teachers are willing tq. listen to ^suggestions 

from students . 
' I have freedom in choosing Vhat I want to study 
Many times students are given a chance .to 

decide what their class does 

Self -Concept as a Lfearner ^ & 

I have the ability to learn most things 
I see nyself as a successfxil student 
I am aot very good in schoolwork 

Positive Reinforcement ^ 
I am praised when I do good work 
' I am always told about my bad worfeand not my 
good work 



•4 

0 



Progress in Learning 
I tMnk I am learning a Id^^fein SQhool 



' >ESP 
1972-73 
- N"79 



38 

57 
32 

56 

t- 

Ik 
80 

55 



81 

56" 

51 

eh 

66 

51^ 
19 

59 



Edison 
Average 
Achievers 
1971-72 
N°539 



Edison 
Tenth 
graders 
1971-72 
N=46l 



35^ 
1*8 

71 
39 



37 
73 
1^3 
69 

"28 
1+3 



a 
a 

1+1+ 

88 
55 
1+9 

1+0 
1^9 

35 



• Vese two items are 'not included in the Student Opinion Questionnaire. 



1^7^ J 
63 - 
60 
31 

50 

81 . , 

30 

71+ 

^2 
50 



1+5 

.91 
70 
31 

1+5 
1+0 

50 
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Previous studies of SOQ responses have ind:vcated tlfit student^ who 
said they 'received aTbove ' average and excellent grades res^omed more* 
f avoidably on most SOQ items than did studei^s -who s^aid they, received 
average and belpw average grades. Since more than 50^ of .the 1971-72 
tenth grade comparison group said they received above average or excellent 
grades, this comparison group probably had more favorable responses than 
did 1971-72 tenth grade averagfe achievers, ^ 

On the items measuring self-concept as a learner, 8Ufo; of the ESP 
students said they have the ability to learn most thing;?, ^3fo said they 
see themselves.. as successful stiidents, and 66% said .they are not very good 
in schQplwork. The students in the two comparison groups saw themselves 
"as better students- than did the ESP students • , 

' Vrhe ESP students expressed eqxially or more, favorably attitudes than"^- ^ 
did students in the two comparison groups bn all other items, with one ^ 
exception. The one exceptional i;^m measured a' general attitude toward 
school, "I like scriooi." Thirty-eight percent of the JESP students said 
they like school, -eompared with kd^ of the 1971-72 average acMeVers^ ^ ^ 
and 63i of the 1971-72 t^nth graders. On the oth^r thr6e liking-of-schoor 
items, the three groups expressed" ^fairly, similar attitudes.* 
^ The ESP students appeared to have more favorable views- of thei*r - 
tes^chers than did students an the comparison groups . For e:fcample, ihi 
of the ESP students said teachers in th£s school do. a pod!r job, while kjfo 
of the 1971-'^2' average achievers and 30^/ of the 1971-72 tenth graders' 
agreed with that statement . The ESP- students also indicated they ^ received 
more positive reinforcement th^n was indicated by the comparison studeilts. 
mnetee;crpercent of the ESP students, compared with k9fo of the 1971-7? - 
average achievers and kOfo of , the 1971-72 tenth graders, said they are 
always told about their bad work and not their good work. - 

The ESP students had sttbstantially more favorable attitudes than 
the 1971-72 average achievers and somewhat more favorable attitudes than 
the 1971-72 tenth graders on the two litems related to curriculum relevance 
and the one item related to progress in learning. For example, 39fo of the 
ESP students said that they think they are learning a lot in school, 
compared with 3% of the 1971-72 average achievers, and 50% of the 1971-72 
tenth graders. ^ 

j ■ - 
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Attitudes Toward ESP 

ESP students were asked to indicate whether ESP helped them in several^ 
areas related to the ohje^ives of the project, . In acad-emic areas, 89^ 
of the students indicated ESP helped them improve their reading skills, 
65$ of the students said it improved the'ir wr it ingy kills, 7^fo their . 
math skill-s^ andj^3?'o their social studies skills -jjable 8).i When asked 
. to compare what they learned in ESP with "what they learned in the previous-^ 
year or- two, 5^0 said the^J^m helped more with reading skills in ESP, 
3^ said tW were helped more^with writing skills in ESP, 5^^ more with 
math skills in ESP,^ and 3^ more wit^i spcial studiiei skills. About 10 - 20$ 
of the ESP studehts-. said they learned more in each the four skill, areas 
in the' one cJr two years prior to the ESP program than in the ESP program^ 



» . . , Table 8 

'Benefits of the'Employability Skills Program as Perceived by Students 



-How Much Has ESP 
pelped You? 


Area 

^ 


J ■ 

Compared With Last Year, 
. ESP ^s Helped 

s 

More Same Less 






15fo 


Improved my reading skills 




' ■ .37% ' 




. 9 


'56^ . 


35 


Improved my .writing skills i 


39 




15 


18 
11 


56 
52 


37 


Improved my ^math skills ^ 
Improved social studies skills 


» 52. 
36 


: 29 _. ■ 

^2 


a9 
22 


lU 


60 


26- 


improve^my understanding of myself 


U6 




12 


21 


51' 


28 


Learned how to get al^ng Ti?ith students 


33 


. 55 


12 




53 


3U 


Learned how to get along with ad\ilts - 


28 


, 5,1 

a" 


22 


36 


.53 


12 


Learned, about different careers and jobs 


73 


i6' 


' 10 


' 19 


Ul ^ 


Ul. 


Became more aware of what I want to 
do after I leave high school 


56 


30 


lU 



About two-thirds to three-:^ourths* of the ESP students said that ^SP 
helped them improve self -understanding and learn hbw to get along with 
adults and other students! Forty-six' percent of the students said ESP 
Ifelped them improve self -under standing, mord than did programs in the 
previous year or two of school. % 
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f Sixty percent of the students said ESP helped them become ,more . • / 
aware 'Of what to do after high school, and ah^out 905^ ^aid thejr learned al|jut 
^different careers and jobs. Learning about careers and jobs received the;-' ' 
most favorable rating of all areas ,on the list. Seventy-three percent 
of the st\idents said they learned more in ESi> aibout careers and jobs ^than 
in the previous oipie or two year^. , 

• ©le ESP students also rated several special, ESP activities in which 
they participated on a usefulness scaie ranging from very useful to 
somewhat ^ useful to not useful (Table 9). The number of ESP students who ^■ 
parMcipated in the activities ranged from % who said- they were tutored 
by another Edisor) studerjt to 95fo Mio said they watched full-length 
feature films. Other activities^ in which- half or more students partici- 
pated were a careers unit in social iftud^ies (U7fo) , field trips (85"^) , 
reading paperbacks and magazines (92fo), word games and puzzles (90fo), 

and chess (55fo)« ' ' ■\ ■ ' ' 

The majority of the students who participated in each activity rated 

the activity as either' very useful somewhat useful. "Shadowing 
pipple on the job" recfeived the highest usefulness rating; sixty-four . . 
percent of the students said shadowing was veiry useful and 2.% said i-t ^ 
was somex^hat useful. 

' * ^ Tab le 9 
Stxodent RatingSv^ of Special ESP Activities 



Did You Participate? 




If Yes, 


How. Useful?^ 


Y^s 


• No 


Activity ' ^ 


Very ' 


Somewhat 


Not 




7lfo 


Shadowing people on the jPb . , 




2effo 




U7 


53 


Careers unit in social* studies ' 


28 


62 


10 


85 ' 


15 


Field trips 


33 


55 


12 


92 


8 


Reading paperbacks 3j.>^mag?Lzines , 


36 


53 


11 


22^ 


J 78 ' 


Work program 


32 


63 , 


5 


8 


92 


Tutoring by another Edison student 


' . 10 


50 


ho 


95 


5 


Full-length feature filins 


■ 27 


63 


10 


' 23 


°77 


Computer games 


5. 


68 


26 


18 


82 ' 


Working on Pocket to Ya 


ko 


hi 


,13 


13 


87 ~ 


Gr^p meetings with Nesbitt or Kite 


38 


-.38 


23 


90 


10 


^rd games or puzzles 


26 


60 


13 


55 , 


^5 . 


Chess . 


53 


28 

-3 ■ 


19 



ratings . 
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students' overall attitudes towdijir SSP were sujjstantially moEe.r- f 
'vXavoral)le than th^ir attitudes *'tC3ward a regular, or tradi'tional, scftbol 
'program. "When asked to compare ESP with the, pro'gram they had tlTe pre- 
vious year, about 60% of th^ ESP stud6nts said th^' learned more and ^ 
liked school more in ESP ^( Table 10)\ About 15fo of the ESP students ^ - 
said they learned ijiore and liked school more in the year prior ta ESF^^ . 
while. "^3^ said ^there was no' difference between eSP and, the previdu&- year-.. 



Table 10 . - 

Student Comparisons Between ESP 
'and Regular School Programs 



0 Statement 


Response 


Percent ^' 
N=7^ 


Coiiparing^last year with this 

year, I learned more 

^ f ■ ^ ^ ' [ 


Last year 
This year \ 
^ No difference 


.15?^ 

23 ^ 


Comparing last year with this, 
year, I liked schdbl more 


Last yejar ^ 

This y:ear 

No difference 


k l6 , 
.61 


If a program similar to ESP 
were available next year,' 

" what program would you 
choose?! 


Regular Edison 

Program. 
ESP Prbgram 

f 


19' '~ 

81 - ' . 



If given a choice next year between the regular Edison program an^ . 
a program similar U ESP, 8^ of the ESP students said they wou-ld choose 
the program similar to ESP. . ^ ' • , 



Student Views of Best and Worst Parts of ESP ' 

- In the May questionnaire students were asked to indicate whal? they 
thought were the best and worst parts of the Employability-ekills Program 
Thi student responses -were grouped into categories based on similar 
content. The 'number -in parentheses represents the number students^ 
who made each particular response or one similar to it. . * 




Best Parts , About half of the best" responses were in- the general. * 

^ \ 

area of student freedDm and responsibility for doing and selecting their 

own-wprte*5 • .^i ■ - i ■ ' ^ / ' , 

. Working 6irt youi| o>fnf?speed or rate t^^) ^ 
Working on yovit^ c>i^n (|) . • : ) / ' ' 

: • Exercising sel|;^reliance' (l) .^^^^-Z : o / 

' T&fcing^a lot of responsibility oa yourself (l) ' : ' 

' Doing almost ,|^feirything .on ny own becaiise I liearn more that way (1) 
Selecting whfe^.^ou want* to learn (3) " ' . . % 



Not being puslyed ^r' forced to do things you don't want to do (5) 
DoiUj^' wo^rii yq^ Xike Tl) 
^^^fng your oifn ifiing 



:e tl 



Other student <;0!)m^nt3 aboS\t^^^^ ESP fell into categories . 

^uch as relevance, openness, fun, movies-field trips, learning about your- 
self, free time, and grading. . " . . ' ' ' , . ^ • ' 
Deling what j^pu and teachers ^hink wiillvhelp you in, the^ future (l^ 
^ . ' Wprking .on what you need (l) ' • " ^ v 
/ Not going o?^er things yoji learned alreadjr^l) pf^^- 

• More open atmosphere; most of teachers will listen' to yom 

. Not being afraid to speak your mind; you can be friendly to • 
teacher th?tt helbsr^you (l) ' 

. Get credit for yoijr thoughts and not your teacher's thoughts (l) 

■ ■ ,r'^ifS>,> ' ■ * ' ' ' ' / \ 

Teachers are more^' J^eriencfed in working with us;^more*freedom (1) 

■ ^ ' ■ — '-'^ ' ^ 

. I talk to iS'ome kids and they don't mind coming to school; ESP 
gave kid^' a S>t Toore interest in schqpl (l) « 

. ^Most of the work is fun (l)" ^ * ' ^ 

. ' It's fun (1) 

. « . V \ * * 

Field trips. have been good (3) 

Movies {Z) . ^ ^ ^ 

Field trips and movies (?) ; ^ 
Field trip's and shadowing experiences (l) " . 

Field" trips'^ movies, shadowing, and games; not cooped up all^day long (1) 

. Giifres the kids a chance to find out who they are§|what they can do (X) 
you .can learn a lot abput yW career; now I know what I want _ to do (l) 



Free time (3) * ^ <r ^ 

Being able to have at least one day' a week for fun and games (l) 
Every Friday we have a game, day when you can play ^mes, read 
paperback books, etc. (l) ^ j ' , ' 

#• " - " 

I am graded on what I do not what eveiyone else does (l) ■ . - ^ 

.1 love it;^ compares each student with himseil" (l) . ^ 

Worst parts . The, ESP students made fewer comments about the worst pairts 

of ESP than they did about Ihe best ^arts." Comments that the^ork was 

not hard enough and criticisms of individual teachers were the only 

categories with more than one comment . « 

The work iS second grade, there's no challenge*. You don't 
learn anything (l) ^ . • 

I like more work to do at least bYing work home once in a while ^(l) 
You don't really get anything out of it (l) 
If you don't do any work the teacher's don't care (l) 

Criticisms of individual teachers (3) ' , 

Teachers let some kids do whatever they want, while, they make others work 
The kids are too mean and snotty (l) 

They still mark to darn^hard for'^me an^ others in th| program (l) ; 
Being pushed around by some of ;the teachers (l) - 
When you get 'homework (l) 
Not enough films (l) 



0 



Re c omme nda t i ons 



1. Continue a special program for student s who are similar to the students 
who participated in the 1^072-73 Emplo vability Skills Program. A 
majority of the 1972-73 ESP students felt thpy benefited academically 
-from participating in the program. Students' attitudes toward special 
prograift, aspects of ESP and toward teachers were positive; eighty 

, percent would choose ESP over a regular high, school program if they ^ 
had a choice- next year. ^ , - " < . 

2. Hi^' priority should be given to the' continued development of a 
program to. improve the basic skills -of the students, particularly, . 

reading . About three-fourths of the ESP students scored at or 



in 



21 



belcTv^ the 39th percentile on a standardized reading test using 

\ 

ninth grade norms both at the beginning and th$ ^nd of the 1972-73 
school y|ar. Since one-third of the ESP students:.i4ere eligible for 
SLBP instruction, more individual or smalL group instruction from 
SLBP tutors seems like a reasonable approach. Perhaps the reading 
_>^rograla provicied by all ESP. teachers can be altered in some way to 



produce greater reading improvement among the students. 

X • ■ ■ 

If the vocatior^l-career and employability-^skills aspects are to 
continue as objectives of the program, more resources should be put 
into 1/his area a The 1972-73 ESP students responded favorably to 
field trips 5 career units, and the shadovfing experiences and indicated 
that they learned' about careers and ^occupations. However, it seems 



that the program xfould be much s-^ronger if the counselors and work 
coordinators were more involved with the program. More work eicpern 
opportunities and more vocatiorml counseling seem appropriate.* 




Appendix A ^ 
The Student Questionnaire 
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l^Sinneapolis Public Schools 
Edison Emplpyability Skills Program 



1«3 



This, questionnaire asks you hoi^ you feel abput school and about special parts of 
the ESP program. Please ansvrer as thoughtfully and honestly as possible. 

For each of the folloi'/ing statements indicate vrhether you Strongly Agree, Agree, 
Disagree, or Strongly Disagree by marking (x) in the ccM^rect space. 



Strongly 
Agree 



(U) Schoo^xfork is interesting 

(5) W tedchers are willing to listen 

to suggestions ftom students 

(6) I am praised ^*rhen I do good.wbrl^ 

(7) This school teaches me the things 

I want to learn 

(8) I think I am learimig a 1^ in school 
' (9) * I think my teachers understand me 

(10) I have the ability to learn most things 



"(11). Most of my te'achgrs seem to like me 

(12) I am always told about' ray bad worK 
and not my good work 



(13) I like school 

(lU) I see rnyself as a ^successful stiadent 

(15) I. have freedom in choosing what 

want to study 

(16) Many times students a/c given a chance 
^ , to decide wl^t thei4- class does ' 

(17) Jji^n't like school \fork ^ 

(18) Most school work will be useful to 

me X'jMen'I get out of school ^ 

(19) Jeachers in this school do a poor job 

(20) I don't like my classes 

(21) I am not very good in school work 
(22 X I li^® my teachers 



Strong]^ 
jgree Disagree Disagree 



« • ■ -■ : r 

■* For each of the areas listed below indicate on^he left how much the ESP 

. program has helped ypu this year. Then on the right indicate how much ESP' 
tes helped you compared "with the last year or two in school. 
Hovr Much Ifes ESP Helped? . " -V Comjpared With^Last Year, 

^ Area ' ■ ' ESP Has Helped 

A Lot Som None . " -More Same Less 



(23) 
{2k). 

(25)' 
(26) 

1(27) 
(28) 

(29) 
. (30) 

(31) 



(Ul) ' 
(1^2) 
(U3>. 

m 

(U5) 

(U6)^ 
"-(1*7) 

(U8) 

(50) 
(51') 
(52) 
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Improved .riw" reading skills 
Improved ray under standing of*DDyselJ'_ 

Became ^giore aware of what I want 
to do after I 'leave liigh school 

IiEproved rqy writing skills 

Learned about difTerent careers 
and jobs 

Improved my raatih skills 

Learned howr to get along with^ 
adults ^ 

Improved social studies skiiSLs 

Learned, how to get along witl^ 
students ' ' „ ' 



(32). 
(33) 

(3U)- 
(35) 

, (36) • 
. (37) 

(38) 
.(39) 

m 



Listed below are some ESP activities in which you may have participated. On the 
left indicate whether or not you participated in each activity by marking ^x; 
YES or WO. For each activity where you check YES, indicate on the right how 
' useful the activity was. 

Did YOU Participate?. " If Yes How Useful? ^ 

Yes I No Activity - . .Very Somewhat Not 



' .1 

Shadowing people on the job 

Careers unit in social studies 

Field trips 

Reading paperbacks, magazines, 
newspapers 

Work program , 

Tutoring by another Edison student 
iFull- length feature films 

Computer games 

Working on pojpket To Ya 

Friday . group meetings with 
Nesbiti or Kite 

Word games or puzzles 
Chess 



(53) 

(55) 

(56) 
(57) 

(58) 
(59) 

(60) 
(fel) 

(62) 
(63) 
(6U) 



25 



32 



(65) Comparing last year with this year, 1 learned more 

1 ,. Las't year ' 

2. This year ' ^ 

^ 3. No difference 

(66) Comparing last year with this year,' I liked school more 
. , 1« Last year 

2. This year ./ , ° 



3, Ko, difference 



(67) Which X'/ay do you prefer to do your work in school?- 

1 , Do. the same work the same time as the rest of ray class 
2. Have my own individiaal work to do 



3> Ifekes^ no difference . ' 

The following few questions are about the ESP math program. lodicfate your 
answer by marking the-^choice^ that best tells how you feel.. If you are not s 
taking ESP math, go to question (72).' 

. Strongly Strongly 

^ Agree Agree Disagree • Disagree 

(68) I end py ESP math _^ 1. 

(69) I like /being able to work on ny own 

rather than having everyone-in the ^ 

math cla?s working on the^^^same thing 

(70) I like the idea of tests before and 

after each math unit 

? 

(71) I am not receiving enough help in 

math class " — ■ 



How do you think the ESP math^ class could be improved? 



(72) If a program similar to' ESP were available next year, what program would 
you choose? 

lo Regular Edison program 
2. ESP program 



(73) At this time do you plan on graduating ftrom high school? 

1. Yes ' . ^ 

2o No 



^3. Not Sure 

o . 33 
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(ih) Howr '#ould ycDu describe the. grades you have received d\iring the last 2-3 

* * 

years in school? * " ' 

1 ^ Excellent 
2 , Above average 
3 > Average 

Below average 



* 5« Very low 



In. your ovm words, what do you think ard^he best and worst parts about the 
ESP program? ( ^ , . ^ . 



What suggestions, do you have for improving the ESP program? 

-i - — — 



T 
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